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Framework
Rationale

What is a Teaching and Learning Framework

Why is this Framework needed?

Teaching and learning frameworks are research-informed models of instructional practice that 
provide a blueprint for teachers to create effective learning opportunities for students, aligning 
learning goals with learning activities, creating motivating and engaging environments, and 
integrating assessment with learning. They seek to promote consistency, within and across a school, 
of the language of teaching and learning, providing a set of clearly understood definitions and a 
consistent understanding of what teaching and learning in all classrooms, at all levels and learning 
areas, can and should look like.

While there are some highly regarded and evidence-based teaching and learning frameworks 
available to schools, many schools choose to develop their own framework to provide for the unique 
context of their school. When there is a strong focus on collaborative development of a school 
specific framework, including a range of stakeholders in the developmental process, there prospect 
of high engagement and application by teaching staff is increased significantly. This framework 
document has been developed to provide a process guide for schools in developing their own 
school-specific teaching and learning framework. 

How does the framework fit within the CSA Architecture?
Education is the vehicle by which 
Christian schools enact the mission of 
God in the world. Whilst the cross is the 
motif that gathers disciples, education is 
the vocation through which schools can 
contribute to God’s restorative mission. 
Staff join a Christian school because 
they are followers of Jesus, but they also 
come because they can contribute to 
the distinctive role Christian education 
plays in Australia.
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To train up staff and students to be able to 
read and understand the Bible. To know how 
the Bible applies to life, to serve and to be 
shaped in Christ’s likeness.
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Political Advocacy
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Leadership Development

Teaching & Learning

Development of a range of modes and 
models of schooling to ensure the widest 

incorporation of students into CSA schools as 
part of supportive, relational communities.

Proclaim

At Christian Schools Australia, 
we are people of the cross, who are called to proclaim Christ, 

as we deliver high quality education to the world.

To create pools, pipelines and pathways 
for quality Christian staff and leaders to 

serve Christian schools into the future.

Development of a framework of ideas
and beliefs through which Christian 

students and staff integrate their faith
into curriculum and learning and 

understanding the world.

To preserve and enhance the future to 
operate Christian schools in Australia 
through effective representation to 
governments and other bodies.

To prepare schools for the emerging 
landscape. To provide research, analysis
& responses to guide and assist schools
in navigating these new environments.
To champion the voice of Christian 
education in academia & the broader 
education conversation. 
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Culture, Community, Biblical Literacy, Pedagogy, Leadership and Curriculum are all essential 
components of the vision that Christian education offers. These educational pillars each contribute 
to restorative and redemptive learning and assist in delivering a Christ centred, high quality 
education. This transformative process seeks to form young people in the worldview of the Christian 
story, reminding them of their role as image-bearers and the place they take as citizens of the 
Kingdom of God.
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Primary amongst other intentions, Christian schools aim to equip students to embrace biblical 
truth, strive for academic excellence and model Christ-like leadership to influence their homes, 
churches and communities for Christ. These aims require consistent development of key 
characteristics of Christian education; that it is biblically based, Christ centred, incarnational, 
service-oriented, and redemptive. 

The CSA PeRL (Pedagogies enabling 
Redemptive Learning) resource (CSA, 
2020) explores the difference a Christian 
educator makes in a school and how 
this is expressed. 

The resource examines the theories 
and practices of pedagogies enabling 
redemptive learning reflecting the 
broader CSA Architecture: Horizon 2020 
& Beyond (CSA, 2021). 

The PeRL document, and accompanying 
resources, provides deep and 
comprehensive insights into the nature 
of each pedagogy; inclusion, justice, 
voice and connection; and how to 
specifically implement them in an 
educational context.

https://www.csa.edu.au/architecture
https://www.csa.edu.au/perl
https://www.csa.edu.au/perl
https://www.csa.edu.au/perl
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Concurrently, this resource purposely contemplates the Christian teacher, why they do what they do and how 
they can consistently and continuously improve what they do to bring glory to God. A Christian educator’s 
day must be framed by intentionally influencing the Christian formation of their students and affording the 
best opportunity for all students to learn and flourish, spiritually, academically and socially.

The CSA Teaching and Learning Framework is framed around three big ideas, below. These three big ideas are 
explored on the following pages.

In any educational setting, a pedagogical framework, in its broad sense, can be seen as a teaching and 
learning approach informed by, or informing, four overlapping and co-dependent components of effective 
learning and teaching. In the Christian school setting, these must be based on biblical ideas and principles, 
embodied in everyday practice.

Three Big Ideas

What does a pedagogical framework ‘look like’ in a Christian school?
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a philosophy of learning & teaching: a set of 
beliefs that frames for educators how learning 
is influenced.

Philosophy Example: all students are made in 
the image of God

Strategies Example: positive and supportive 
relationships operate in the classroom when 
teachers make consistent and systematic 
efforts to get to know all their students

Tactics Example: to facilitate positive and 
supportive relationships a teacher ensures that 
s/he personally welcomes each student by 
name into the classroom every morning).

Pedagogy Example: all students can learn 
when positive and supportive relationships 
operate in the classroom. CSA’s Pedagogies 
enabling Redemptive Learning resource states, 
“From a Christian pedagogy perspective, 
a relational approach can enable deep 
flourishing through learner understandings of 
self and others” (CSA, 2020); 

Philosophy

Pedagogy

Strategies

Tactics

a pedagogy for learning & teaching: the 
practical implementation of a shared 
philosophy through identifiable, evidence-
based teaching practices.

strategies to enable teaching and learning: 
plans and identified actions, whether for 
a learning area, topic, unit or lesson, for 
implementing the required learning. 

tactics to enact and accomplish learning & 
teaching: the detailed actions and processes 
through which pedagogy is executed 
(Goodyear, 1999).
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1.  Being a Christian teacher is a 
life calling... a vocation

God created us to work, to serve and to flourish. 
Therefore, it corresponds that our work as a teacher 
is God’s calling. 

“A job is a vocation only if someone else calls you 
to do it for them rather than for yourself. And so our 
work can be a calling only if it is reimagined as a 
mission of service to something beyond merely our 

own interests.” (Keller, 2012)

When you teach, you are fulfilling part of God’s 
calling on your life. Part of viewing your work as God’s 
calling as a Christian teacher is understanding that 
all work is ministry. We tend to think of ministry as the 
work we (or others) do in the church rather than the 
work we do when we are not at church. We divide 
life into the sacred and the secular, but God views 
it all as one. Ministry simply means serving the Lord, 
and you can do that at or through church, but you 
also do it at your school. As English novelist Dorothy 
Sayers was often heard stating:

“All work done well and for God’s glory is 
Christian work.”

The Christian Schools Australia ‘Flourish’ 
resource presents the notion of “Imago 
Dei”. That, because every student in our 
school bears the image of God, they “….. 
must therefore be treated with dignity, 
respect, and they have a right to live a life 
of wholeness and flourishing” (CSA, 2021).  

Being a Christian teacher is fundamentally 
about the students you teach and train, the 
children made in Gods’ image whom you 
serve. That is why, as educators, we must 
constantly strive to improve our teaching 
skills, to ensure that we are providing 
the best and most relevant learning 
opportunities for all their students.

https://www.csa.edu.au/flourish
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An oft asked question when people are discussing their 
education experiences is:

Most of us can, at the very least, identify a grade level 
and sometimes subject where we had a teacher we 
liked, and often we can remember their name. 

The interesting things is when the conversation is pursued, 
and people are asked what it was about that teacher 
they remember, it is usually not about the subject or 
content they taught, but about how they treated them 
as a person. American President Theodore Roosevelt is 
famously quoted as saying:

“Who was your favourite teacher?”

The 2020 Cardus Education Survey Australia identified that Christian 
schools, and by extension Christian teachers, provided a positive 
impact on their students, both in the immediate, but, notably, in the 
longer term (Cheng & Iselin, 2020). 

While we as teachers must grasp the truth of ‘Imago Dei’, we must 
also recognise that God has also created each of His children as 
unique individuals. We must constantly seek to construct our teaching 
practice, and provide a learning environment that is engaging, 
relevant, and spiritually and culturally sensitive to the context of 
both individual, and groups of students. We must utilise a variety 
of pedagogical practices in our classroom to enhance individual 
student strengths as well as address identified areas of challenge. 

Put simply, we must know each of our students and develop our own 
knowledge, skills and rigorous application in differentiating for our 
individual students.

“People don’t care how much you 
know until they know how much 

you care”.

Finally, inherent in this perspective is that the outcomes we, as educators, aspire to influence – growth, 
flourishing and development of the young people in our charge - may only become apparent later in the 
child’s education, or even life post-schooling. We may not get to see a full level of growth, yet that doesn’t 
mean our sowing isn’t going to produce harvest. There are times when we just don’t know, particularly in 
relation to a child’s relationship with Jesus.

This seems to be a common refrain when discussing our favourite teachers. We talk about how much 
they cared, how much time and interest they had for us as individuals, how much they knew us and about 
us, as well as how much they knew about what they were teaching. In doing so they modelled Jesus’ 
approach, one based on being incarnate, present in the lives of others.

https://www.csa.edu.au/CSA/CSA/Our-Services/Research.aspx#cardus
https://www.csa.edu.au/CSA/CSA/Our-Services/Research.aspx#cardus
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2.  Christian teachers can, and 
should, improve their practice

We can, and do, have a significant impact by 
pursuing excellence in all we do. Not only will this 
directly benefit our students, it is a fundamental 
form of worship to our God. 

The oft used assertion ‘near enough is good enough’ 
is simply not acceptable in any education setting. 
Guided by the biblical principle of bringing our best 
and first fruits to God, we must seek to do our best 
for Christ as a form of ministry, seeking excellence 
through continuous improvement in all that we 
do but not seeking to be perfect in all that we do. 
Matthew 5:16 (NLT) states:

“In the same way, let your good 
deeds shine out for all to see, 
so that everyone will praise 

your heavenly Father”.

A way to frame this is to approach excellence as an 
attitude rather than a measure. 

Excellence is something to constantly strive towards, 
rather than a criterion to measure yourself against. 
As educators we can and must improve through 
the pursuit of excellence. This, by no means, implies 
that teachers are not committed, but addresses the 
inevitability that the education of children is constantly 
changing and therefore we as educators must look to 
constantly improve our practice to provide the best 
learning opportunities possible for all our students.
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3.  Improving practice should be 
continuous, sustained by community, 

collaboration and feedback

To enable excellence in teaching practice, there must 
be cooperation, collaboration and feedback between 
educators. This can only be enabled when teachers, 
and school leaders, have a common language about 
what effective teaching and learning ‘looks like, feels 
like, sounds like’.

By having a common language, a learning & 
teaching framework, teachers are able to know 
what is expected of them in the classroom, are able 
to undertake informed reflective practice, give and 
receive feedback and identify specific and targeted 
areas for personal improvement in their practice.

A sound school-wide teaching and learning framework 
ensures that improvement activities such as collegiate 
conversations, observations and feedback, team 
and co-teaching, coaching, mentoring, collaborative 
planning and even performance appraisal are framed 
and enhanced by a common language of pedagogy – 
a teaching and learning (or pedagogical) framework.

It can be argued that Christian schools might consider 
engaging with a framework where faith explicitly and 
steadfastly frames the teaching and learning across 
the school. In his book On Christian Teaching David 
Smith states that in Christian education

These types of conversations can only really be 
contextualised through the development and 
implementation of a teaching and learning framework 
that unambiguously integrates our Christian faith with 
the everyday of school.

“there remains a significant gap in 
[the] conversation when it comes 
to thinking concretely about how 

faith shapes teaching and learning 
processes.” (Smith, 2018)



10.

Forging a Teaching and 
Learning Framework

The Process
There are a number of steps that can be followed in the development of a teaching and learning 
framework that is tailored/contextualised to an individual school and integrates a biblical worldview. 
In the CSA Teaching & Learning Framework, four have been identified.
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https://www.csa.edu.au/CSA/Hubs/Teaching-Learning-Hub/Forging/Forging-the-Framework.aspx
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Provide a compelling reason why the school is embarking on this journey
A school leadership should first determine whether a school should embark on the journey of 
implementing a teaching and learning framework across the school. This determination may come 
from a formal or informal school review, input from other schools, or a simple recognition that the 
school is lacking a common language or approach to practice. 

Once a school leadership team has determined that the school requires a teaching and learning 
framework it is highly recommended that the school leadership inform staff that the school will be 
starting a process of developing a Teaching & Learning framework. A key aspect of this is establishing  
a ‘compelling why’. There may  be a perception that this is “more work”. However, providing a 
compelling reason why the school is embarking on this journey is an effective way of establishing 
both a need and clarity of outcome. Components of the framework will:

 » explicitly state “this is what good teaching looks like here”;
 » provide the common reference point for teacher reflective practice;
 » inform the identification and facilitation of targeted professional learning; and,
 » can provide the basis for supportive performance appraisal.

These are all compelling reasons for staff to engage in the development and implementation of a 
school-wide teaching and learning framework.
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of the purpose and 
process for the 

development of a 
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framework
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Participation in the CSA Architecture School Improvement Tool (ASIT) 
process may provide evidence and direction when considering developing 
a school-based teaching & learning framework. 

Click here to learn more about CSA ASIT

https://www.csa.edu.au/CSA/Resources-and-Media/Resource-Library/Resource-Library-Viewer.aspx?ResourceID=9
https://www.csa.edu.au/CSA/Resources-and-Media/Resource-Library/Resource-Library-Viewer.aspx?ResourceID=9
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Appoint a team to guide and facilitate the development of the framework
It is essential that the development, and more importantly the implementation, of a teaching and 
learning framework is driven by a team with representation from across the school. In smaller schools 
this could encompass the entire teaching staff, while in larger schools it is highly recommended that 
the project team consists of representation from across the school. It should not be solely driven by 
the school leadership team. 

Experience shows that an executive-led approach leads to a perception of top-down imposition, 
rather than collaborative development. However, it is also essential that the Principal is directly and 
consistently engaged in the process, providing their encouragement, endorsement, and support 
for the initiative. Again, experience has shown that without the explicit and visible leadership of the 
Principal the process can be severely undermined. One segment of staff  that is often overlooked, 
but is wise to include in this process, are teacher aides. Teacher aides ‘do’ pedagogy as much as 
teachers do and will add great value to the conversations and process. 

It is also strongly recommended that the school leadership recruit an external critical friend to 
support and guide the process. Having someone from outside the school journey with the team in the 
development of a teaching and learning framework provides perspective, challenge, accountability, 
and support. Christian Schools Australia is able to provide this capability through access to relevant 
Executive Officers, or other relevant CSA staff.

Engage as many staff as possible in the development process
While a project team is essential, it is also critical that all staff are regularly informed as to the purpose 
and progress of the project. By using a collaborative-consultative model, project team members 
can feed back to small teams across the school current progress, seeking input and feedback that 
can be taken back to the project team. This ensures that all staff are consistently informed about the 
progress of the development of the framework, but also have an opportunity for direct influence on 
the final approach. This should lead to a greater commitment in the implementation phase, avoiding 
the top down mandated perception identified previously, and an ownership of the final framework.
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Consider the following list of potential roles to include in your Framework 
Development Team.

Needed: Principal, Head of Teaching & Learning (or equivalent), Secondary 
Classroom Teacher (s), Primary Classroom Teacher (s)

Strongly Encouraged: Middle Leader (HoD, Curric. Leader, Level Coord.), Teacher Aide, Non-teaching role

Other: Student (potential and carefully selected), Parent (not suggested, but local school decision
It is important to note that, development of a school-wide Teaching and Learning Framework should take 
between 12 and 18 months. 

Click here to view a suggested timeline for framework development.
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Regularly report back to all staff through media, such as: emails, staff 
meeting reports, release of draft documents/sections, faculty/year level 
meetings, professional learning sessions, etc.

https://www.csa.edu.au/common/Uploaded%20files/Resources/Suggested%20Timeline%20-%20Framework%20Development.pdf
https://www.csa.edu.au/common/Uploaded%20files/Resources/Suggested%20Timeline%20-%20Framework%20Development.pdf
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Review exemplars of other teaching & learning frameworks
There are many examples of teaching and learning/pedagogical frameworks. A simple internet 
search will provide links to both systemic and school-specific framework examples. By considering 
already developed frameworks, the team can identify elements that resonate with them and others 
that would not work in their context. By doing a simple review of current models available, the team is 
ensuring athey would like to see in their framework. 

One framework we highly recommended to use as an inspiration/exemplar is the internationally 
recognised “Art & Science of Teaching” approach, developed by Dr. Robert Marzano and his team at 
the Marzano Institute. 

Click the image for 
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We are continually updating a summary of examples of research-driven 
teaching and learning frameworks developed by national, State and/or 
local systems, as well as individual schools. See below link.

https://www.csa.edu.au/CSA/Hubs/Teaching-Learning-Hub/External-Exemplars/External-Exemplars.aspx
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Pinpoint key elements that could scaffold your framework
There are some key elements that are considered essential for a high-quality teaching and learning 
framework. These include, that the framework:

 » aligns with the school’s vision, mission and educational philosophy
 » aligns with the “Australian Professional Standards for Teachers” (AITSL)
 » aligns with key research and has a strong evidence base
 » is K-12, that is, it is not age, level or subject specific
 » is explicit in its language, flexible in its implementation
 » is user friendly & accessible
 » facilitates feedback and reflection
 » is visible
 » provides a shared reference point for all teaching & learning decisions

Additionally, for a Christian school, the integration of a biblical worldview is essential to differentiate 
the faith distinctive of Christian schooling.

Consult with stakeholders for input, and to build understanding and ownership
It is at this point that some wider consultation with the student and/or parent body could be integrated 
into the process. The objective of a stakeholder consultation process is two-fold:

 » to collect information, ideas, opinions and insights from a wide range of stakeholders; and
 » to raise awareness of the framework project among relevant stakeholders.

A consultation period with parents and/or students in the initial phase ultimately can lead to greater 
ownership across the community and then assist the process of making the framework a lived reality 
in every aspect of school culture. This consultation could be in the form of a survey, representative 
focus groups and/or anecdotal conversations. 

Involve

Identify

Imagine

Implement

Appoint
your Team

Review
Exemplars

Pinpoint
Domains

Consult 
Stakeholders

Design
Structure

Determine
Content

Audit through
Research

Build
Capacity

Review
and Refine

Plan your
Actions

Inform your
Community

Engage with
school staff

Involve

Identify

Imagine

Implement

Appoint
your Team

Review
Exemplars

Pinpoint
Domains

Consult 
Stakeholders

Design
Structure

Determine
Content

Audit through
Research

Build
Capacity

Review
and Refine

Plan your
Actions

Inform your
Community

Engage with
school staff

Big 
Idea
No. 1

Big 
Idea
No. 2

Big 
Idea
No. 3

Teacher 
Reflective 
Practice

Action 
Research

Targeted 
Professional 
Learning & 

Development

Supportive 
Performance 

Appraisal

1.

Classroom
Walk-

Throughs3.

Instructional
Coaching5.

Lesson 
Study7.

Peer 
Coaching9.

Book
Study2.

Communities 
of 

Practice4.

Learning 
Walks6.

Mentoring8.

Peer 
Observation10.

Student
Feedback11.

Use the above list, as a checklist, which can assist during the “Identify” 
phase to ensure that the framework stays ‘on track’ and does not become 
user-unfriendly.
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A key question that the team could ask the wider community, including 
parents, is simply “what does great teaching look like?” This could provide 
some insight into how teaching and learning is viewed by those connected 
to the school.
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Design the key structural components of the proposed framework
It is at this point that a distinct, but not irreversible, decision needs to be made in relation to what 
the structural layout of the framework will be. The development of the essential content, the explicit 
language, that describes what each component of the framework, and therefore what pedagogy will 
look like, feel like and sound like, in each classroom, will be directly influenced by how the framework 
is constructed. The discussion of whether there will there be levels of enactment, aspirational 
statements, developmental progressions, and/or some other form of descriptor is an important one 
as it will guide the construction of this level of the framework. Once this has been determined then 
work can commence on the specific descriptors for each component and/or sub-component.

Determine the essential content and language for each component
Once a basic structure has been established, a set of broad content components can be determined. 
Key influences on the determination of these components will include the educational philosophy of 
the school, the vision, mission and purpose of the school, current educational thinking, and sound 
understanding and appreciation for the context of the school. Additionally, as development of 
the framework is ongoing, the question should be regularly asked, whether each iteration leads to 
increased cohesion and ‘usability’ of the framework?
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The use of exemplars, as a source of stimulus, will provide some ideas as to 
how the structure of the framework could emerge. 

Click here to access a ‘Key Questions’ template to help guide discussion 
around framework structure
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A useful tool in the “Imagine” phase of development is the ‘lotus chart’. One 
thing to remember with this activity is, you do not need to fill in every box. 
Click here to access a Blank Lotus Chart Template

Click here to access a Lotus Chart Teaching and Learning Example

https://www.csa.edu.au/common/Uploaded%20files/Resources/Key%20Questions%20-%20Design%20Stage.pdf
https://www.csa.edu.au/common/Uploaded%20files/Resources/Key%20Questions%20-%20Design%20Stage.pdf
https://www.csa.edu.au/common/Uploaded%20files/Resources/Key%20Questions%20-%20Design%20Stage.pdf
https://www.csa.edu.au/common/Uploaded%20files/Resources/Lotus-Chart-A3-Example.pdf
https://www.csa.edu.au/common/Uploaded%20files/Resources/Lotus-Chart-A3.pdf
https://www.csa.edu.au/common/Uploaded%20files/Resources/Lotus-Chart-A3-Example.pdf
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Audit the proposed components and content to identify potential gaps using 
current research
To ensure the efficacy, rigour and validity of the developing framework it is advised to regularly audit 
the framework against other research and evidence-based frameworks. 

Some examples could be The New Art & Science of Teaching (Marzano), The Framework for Teaching 
(Danielson), the Global Framework of Professional Teaching Standards (UNESCO) or the Victorian 
Teaching & Learning Model. This will assist in identifying any gaps in the developing framework to 
ensure that the framework captures the fundamental breadth and depth of Christian teaching and 
learning. 

Click the image for 
the link to some 

External Exemplars

The framework developmental process will lead to the team moving regularly between Design, 
Determine and Audit stages. 

The review of exemplars will provide some starting structure for the framework using the ‘I like this – I 
don’t like that’ discussion strategy. These discussions will lead to the first iteration of a structure for the 
framework. Key questions to ask at this stage include:

 » How many broad categories or components to have in the framework?

 » Will there be a preamble for each section/component/category?

 » Will there be explicit links to the AITSL standards?

 » Will there be levels of enactment, aspirational statements and/or  
developmental progressions? Or some other form of descriptor?

 » Will the document have a glossary?

 » Will there be explicit links to current educational research?

 » How will a biblical worldview be integrated? Will there  
be explicit links to scripture?
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View recommended research and evidence-based Teaching and Learning 
Frameworks developed by national, State and/or local systems, as well as 
individual schools. These exemplars can be used to audit the current status 
of your framework, ensuing there are no gaps. See link below.

https://www.csa.edu.au/CSA/Hubs/Teaching-Learning-Hub/External-Exemplars/External-Exemplars.aspx
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Develop and action a plan to inform, implement and embed the framework
The development and implementation of a school-wide teaching and learning framework is a significant 
project for a school. To facilitate and guide the completion of the project, it is highly recommended that 
an action plan be developed. An effective action plan will have the following components: specific 
actions/strategies, desired outcomes, resources required, responsible personnel, timelines, and 
success/progress indicators. An exemplar template is provided here. The action plan should provide 
the agenda items for team meetings, as well as develop ownership and accountability.

Build capacity in all staff through the use of professional learning strategies
There are compelling reasons to embed a teaching and learning framework across a school: 
 » “This is what good teaching looks like in our classrooms”, is a common reference point for teacher 

reflective practice, 
 » informing the identification and facilitation of targeted professional learning,
 » forming the basis for supportive performance appraisal 

These are all compelling reasons for a framework. However, none of these will matter without a 
strategic, planned, and supported professional learning and development strategy incorporating 
research and evidence-based professional learning activities. There is no debate that the best way to 
improve teacher practice is through effective professional learning and development. The evidence 
is also quite conclusive, that the closer to the classroom the professional learning occurs, the more 
effective and sustained is the improvement. 
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We have prepared a suggested Action Plan Template that can be used to 
frame the “Implementation” phase of the framework.

Click here to access an Action Plan Template

We have provided an overview of research-validated and evidence-based 
professional learning strategies recommended to support implementation 
of the framework.

Click here to access the range of professional learning strategies

https://www.csa.edu.au/common/Uploaded%20files/Resources/Action-Plan-Template.pdf
https://www.csa.edu.au/CSA/Hubs/Teaching-Learning-Hub/Learning-Strategies/Top-10-Learning-Strategies.aspx
https://www.csa.edu.au/common/Uploaded%20files/Resources/Action-Plan-Template.pdf
https://www.csa.edu.au/CSA/Hubs/Teaching-Learning-Hub/Learning-Strategies/Top-10-Learning-Strategies.aspx
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Set a plan to review the framework assessing effective use, and integration of 
current research
It is important to look at the developed teaching and learning framework as a ‘living’ or dynamic resource. 
It should be regularly reviewed to ensure it reflects the latest educational and pedagogical research, 
as well as the practical experience encountered in the application of the framework across the school. 

One proven way to undertake this review is through the establishment of a Teaching & Learning 
Community of Practice. This community could have membership from across the school, not necessarily 
just drawn from the development team, and could even have student representation. The Community of 
Practice could undertake small action research projects looking at the use and impact of the framework 
in various school contexts. Furthermore, the community may identify areas to support teachers and 
leaders in the application of the framework, through targeted professional learning strategies.
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Communities of practice are, essentially, opportunities for individual and 
organisational professional development. The community comes together 
to generate and deepen knowledge and understanding through the sum 
of group activity.
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The implementation phase of teaching and learning framework development is one of the most crucial 
phases. There is no point at all in developing a framework (that has at its core a biblical worldview) if it is 
not going to be utilised across the school, in every classroom. There is plenty of lived experience in seeing 
outstanding documents, developing in schools, that end up languishing on bookshelves, as the school 
continues to do what it has always done. 

Some recommendations for effective implementation of a teaching and learning framework across a 
school follows:

 » The Principal must be seen to fully support, if not drive, the acceptance and implementation of 
the framework. The evidence is significant that any significant change process in a school is only 
successful if the Principal is visibly and fully supportive of the proposed initiative. 

 » Recruit an external critical friend to support and guide the process. Having someone from outside 
the school journey with the team in the development of the teaching and learning framework provides 
perspective, challenge, accountability, and support. Christian Schools Australia is able to provide this 
capability through access to relevant state Executive Officers or other relevant CSA staff.

 » Cover resource, through time allocation, funding, and access to key support resources to ensure 
success. 

 » A road map for implementation should be developed. This type of significant change will take time 
and having a roadmap with clear stages and celebration points is essential.

 » Introduce via a pilot group. There are always staff in a school who are willing to ‘jump in and have a 
go’. Do not  attempt a a simultaneous school-wide adoption, but rather empower a group of 2 to 3 
champions (or early adopters)  to take the lead. The added advantage of this  approach is that you will 
be setting up a ‘proof’ model within the school.

 » Encourage your pilot group to champion the framework in all settings across the school, through 
impromptu conversations that happen across a day and by regularly inviting others into their 
classroom to see how the framework is shaping practice. These observations give courage to others 
to make shifts in their own practice.

 » Report regularly to the staff body during the development and implementation process, providing 
concrete examples of how the framework is able to be worked out in the classroom, particularly 
focussing on staff making small shifts in their practice.

 » Identify and collect data that will provide evidence of a positive impact of the framework and  
associated activities in classrooms.

Key Success Factors for a Teaching 
and Learning Framework
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How to use the Teaching 
and Learning Framework

The Application
There are three intersecting areas of application for a teaching and learning framework:

You cannot improve your practice until you know specifically what needs to improve
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https://www.csa.edu.au/CSA/Hubs/Teaching-Learning-Hub/Using-a-Framework/How-to-use-the-Framework.aspx
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A teaching and learning framework articulates, with specific and 
detailed language, what effective teaching and learning looks, 
sounds and feels like. Language around small shifts in practice 
helps teachers to be reflective. Asking them to contemplate what 
small change needs to be made to either improve their practice, 
or more effectively live out the framework in their classroom, is a 
much more welcome proposition than asking teachers to make 
what some may see as a complete overhaul of their practice. 

Often the introduction of a framework is seen as a complete 
change in practice, and staff, whilst they may agree with the 
framework, will resist the workload and what they believe to be the 
underlying premise that all they have done previously is bad. Just 
as the different parts of a jigsaw puzzle piece together to form 
the final picture, a teaching and learning framework identifies 
specific and defined elements of teaching practice that interact 
to form the bigger picture of effective pedagogy. It is these 
specific elements that a comprehensive teaching and learning 
framework articulates. This provides the opportunity for teachers 
to be more targeted in their reflective practice. 

In an effective reflective-practice culture, teachers first learn to 
reflect on ‘past practices’ in search of improvement for the future; 
later they begin to ‘reflect in action’, analysing their teaching 
practices during the teaching process (Schon, 1987). It is the 
language and the components of the teaching and learning 
framework that facilitate this professional reflection.

Educational research affirms that engaging teachers in high 
quality professional learning is the most successful way to improve 
teacher effectiveness (Elmore & Burney, 1997). There is also a 
growing movement that is leading educator professional learning 
away from the traditional professional development programs in 
the form of one-off seminars, conferences, and workshops to more 
school and classroom-based professional learning. Research has 
demonstrated that one-off events usually do not appreciably 
enhance the learning of teachers or their students. 

These ‘catalyst events’ only work when schools provide 
opportunities for teachers to test their learnings in the classroom 
and include coaching and feedback. (McRae, 2001) Professional 
learning should be school-based and built into the day-to-day 
work of teaching. The most compelling and significant learning 
experiences for educators occur in the school and the classroom, 
where teachers can identify the impact and challenges of 
learning and teaching strategies through reflection, feedback 
and professional dialogue. 

Being situated close to the classroom and their colleagues enables 
educators to work together to identify successes, problems and 
responses, and apply them in a safe and supportive environment.
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This resource does not address performance appraisal in any 
detail. However, any teaching and learning framework can, and 
should, be used to facilitate a supportive performance appraisal 
process in a school. It is also critical that any performance appraisal 
process linked to the school teaching and learning framework has a 
clear purpose and process. It must be seen as supportive and future 
oriented rather than punitive or inspectoral. 

Additionally, it is reasoned that if a teacher consistently participates 
in research and evidence-based professional learning, including 
personal reflective practice, and is able to track impact on teacher 
practice and student learning, then the participation in a school-
based rigorous and supportive performance appraisal process will 
not be onerous or daunting.

Furthermore, while many performance appraisal processes in 
schools and school systems directly orient themselves with the AITSL 
Standards for Teachers, in faith-based schools there should also 
be explicit links in content and language to the vision, purpose and 
beliefs of a faith-based education school context. 

A good example of this is seen in the CSA Leadership Rubric, which 
forms part of the CSA Leadership Framework.
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Phases of Leadership within the CSA Leadership Rubric

https://www.csa.edu.au/CSA/Hubs/Leadership-Hub/Framework/CSA-Leadership-Framework.aspx
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Bonus Online Material
All of the images below are linked to bonus online content that is updated regularly.

External Exemplars

Case Studies

Part of the process of forging your own school’s 
teaching and learning framework is reviewing 
exemplars of other teaching and learning 
frameworks to identify elements that resonate 
with your context. This link provides you with some 
external exemplars of research-driven teaching 
and learning frameworks.

Explore a range of case studies (video and written 
communication) that look at different aspects 
of the Teaching and Learning Framework, in 
particular the process of forging a framework. 
Also included are case studies on a range of 
effective professional learning strategies.

Access a range of school and classroom-based 
professional learning strategies that are research 
and evidence-based. Each page is designed as 
an introduction to a specific strategy to provide 
opportunity for school leadership teams and/
or individual teachers to be exposed to proven 
teacher capacity building strategies they can 
further research for implementation in their school.

10 Effective Professional 
Learning Strategies

https://www.csa.edu.au/CSA/Hubs/Teaching-Learning-Hub/External-Exemplars/External-Exemplars.aspx
https://www.csa.edu.au/CSA/Hubs/Teaching-Learning-Hub/Case-Studies-References/Case-Studies-and-References.aspx
https://www.csa.edu.au/CSA/Hubs/Teaching-Learning-Hub/External-Exemplars/External-Exemplars.aspx
https://www.csa.edu.au/CSA/Hubs/Teaching-Learning-Hub/Case-Studies-References/Case-Studies-and-References.aspx
https://www.csa.edu.au/CSA/Hubs/Teaching-Learning-Hub/Learning-Strategies/Top-10-Learning-Strategies.aspx
https://www.csa.edu.au/CSA/Hubs/Teaching-Learning-Hub/Learning-Strategies/Top-10-Learning-Strategies.aspx
https://www.csa.edu.au/CSA/Hubs/Teaching-Learning-Hub/Learning-Strategies/Top-10-Learning-Strategies.aspx
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